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Abstract 

The Nigerian society today is filled with school age children – particularly teenagers – who are supposed to be in school but are found on the streets offering some services to anybody that is interested. Some of these out-of-school children especially school dropouts claimed to have acquired some form of skills at some skills acquisition centres run by the government, private individuals and non-governmental organisations. There is therefore a need for an in-depth evaluation of the effectiveness of skill acquisition programmes. The result revealed that the skill acquisition programmes were ineffective at meeting the needs of the school dropouts.

Introduction

Many people consider evaluation crucial to the health of education and its programmes (Pratt, 1994). In the recent past, the public has increasingly demanded that the results of curriculum activities be identified and communicated. Individuals and various funding agencies such as UNICEF want evidence as to the effectiveness of programmes. They wish to assess the content, materials and teaching methods used. They also wish to know what students are learning and what skills they can demonstrate. The stakeholders in the field of education wish to know the quality of education at the local, state and national levels. These demands are connected with the realisation of the importance of education and making school accountable. To meet such demands requires that education conceives and carries out an effective evaluation and reporting process. What is required of education is to possess an in-depth understanding of the nature and purpose of evaluation. Evaluation of the skill acquisition centres will help to assess the effectiveness of the programmes in terms of relevance and quality.

In April 2000, Nigeria joined over one hundred and seventy countries that met in Dakar, Senegal to reaffirm their commitment to deliver Education for All (EFA) by 2015. The Minister of Education said that the eleven million children in Nigeria were part of over eighty million children worldwide who were out of school. He noted the need to draw attention to the fact that access to education and retention levels particularly for certain categories of people such as girls, children with special needs and those in difficult circumstances, were still low. The Minister went further that the alarming figure of eleven million out-of-school children was an indication that the country still has a long way to go in achieving EFA goals by 2015. (Aja-Nwachukwu, 2008). 

This revelation is further underpinned by an article in the PUNCH Newspaper of March 25, 2008 p.14, credited to media advisory unit of UNICEF, that no less than ten million children of school age are out of school in Nigeria. Out of this figure, about four and half million are of primary school age while about five and a half million are of secondary school age. Sixty two per cent of the out-of-school children are girls while thirty eight per cent are boys. 

The issue of out-of-school children is real in Nigeria today and a number of studies have examined the phenomenon (UNICEF, 1997; Alarunjoye, 1999; and Nwangwu, 2000). Not all the out-of-school children are dropouts. Some of them have never been to school at all and the reasons for this are wide and varied ranging from poverty, non-access to education, gender stereo-typing, culture, early marriage, family dysfunction, physical and physiological challenges (Mkpa, 1997).

Issues pertaining to students dropping out of schools in Nigeria have continually been addressed either in researches or in policymaking (UNICEF, 1997; Alarunjoye, 1999; and Nwangwu, 2000). Oloko (1999) confirmed the existence of dropouts in Nigeria. They are found mostly in mechanic or vulcanizers workshops, or are engaged in bus conducting, carpentry, tailoring, weaving, hairdressing, barbing, catering, house domestics, fishing, cattle rearing or just roaming about the streets doing nothing when they are supposed to be in school.

The Federal Government’s Universal Basic Education (UBE) was to provide basic, universal and compulsory education for all Nigerian children up to the junior secondary school level. This programme also addressed the issue of school drop - outs. Students who do not possess the ability to proceed and complete the senior secondary education may opt out of the formal school system officially and acquire relevant skills to be able to earn a living to sustain life through the skill acquisition schemes. The National Policy on Education on the 6-3-3-4 (NPE, 1988) states that if a child cannot complete his/her education, such a child can veer after completing three years in the Junior Secondary School (JSS3) into skill acquisition to achieve self-fulfilment. 

In pursuance of this idea the Federal Government set up National Commission for Mass Literacy, Adult and Non-formal Education. In order to complement the effort of the Federal Government of Nigeria, each State established a Mass Literacy Agency.  

Among the most crucial factors of school dropouts identified in literature by Alajuruonye (1999) and Nwangwu (2000) is the place of socio-economic background of the drop - outs as a predisposing factor to the dropout phenomenon. Schools seem to be prejudiced against work in the productive industry because the curriculum seems not to be related to the realities of most pupils work after leaving school. These pupils leave school with little or no understanding of the workings, or importance, of the wealth-producing sector of the economy. The dropouts can easily point to thousands of their classmates that completed the secondary school education and passed with good grades roaming the streets looking for jobs (white collar or clerical) that are not available. The dropouts seem to be better off at least in the short run as they are on the streets earning some income. Suffice to say that the dropouts usually lack skills and competencies required in employment. There is need for competency-based learning intervention for dropouts. Adegoke (2003) asserts that competency is seen as the ability to cope with a certain class of problems encountered on the job or in a work or any desired activity.  This competency would determine the level of effectiveness and efficiency in the desired activity, job or work. 

People are regarded as competently skilled when they are able to carry out a trade or activity that involve knowledge, judgement, accuracy, manual dexterity and qualifications usually acquired as a result of long training (Welford, 1976). This assumes some training period and some experience required for effective performance. This performance is not limited to manual operations but includes process control, office works as well as human capital functions such as managerial decision making. Conceptually therefore, skills are thought of as the quality of performance which does not depend solely upon a person’s innate capabilities but must be developed through training, practice and experience. It is worthy of note that even though basic human capabilities are not sufficient to produce skills, they however form the necessary basis of their development.

In recognising the enormity of the problem of school dropouts, the government and some non-governmental organisations have put in place some skill acquisition centres to cope with the school dropout phenomenon. In spite of this, it is not quite certain whether the intervention programmes have adequately promoted the skills desired for the dropouts. There are strong indications or evidence (Alajuruonye, 1999) to suggest that the problem of appropriate skills acquisition by the Nigerian populace, particularly youth, has remained intractable. Besides, skills training and development require facilities and resources, which must be made available in the appropriate quantity in order to ensure success. It would also appear that there are certain inherent problems within the operational framework or implementation of the intervention programmes.

Statement of the Problem

The Nigerian society today is filled with school age children – particularly teenagers – who are supposed to be in school but are found on the streets offering some services to anybody that is interested (Nwangwu, 2000). The services are wide and varied. These services may range from running errands or house keeping to bus conducting. Some are not engaged at all. But quite a number of them are engaged as artisans in some hairdressing workshops, building construction sites, mechanic workshops, tailoring shops and some other vocations. Some of these out-of-school children especially school dropouts claimed to have acquired some form of skills at some skills acquisition centres run by the government, private individuals and non-governmental organisations. 

Unfortunately, the skills often exhibited by these people are at best usually entry level skill in their vocations, whether at the mechanic workshops or building construction sites (Oloko, 1999). Quite a number of them cannot handle wholesome repairs but simply complete a part of an assignment. Most of the time, very many of them, still remain unemployable in their trade and as such become nuisance to the society. This assertion was buttressed by Mkpa (1997) when he noted that there are major challenges confronting these skills acquisition training programmes. Most of the programmes are not known to have standard form of evaluation, no quality control measures and therefore, the quality of the products cannot be ascertained. Furthermore, there is no specific empirical study known to the researcher to tell how successful these skills acquisition programmes are in achieving their aims and objectives in terms of the relevance, quality, the types and levels of skills that are developed at the skill acquisition centres. There is therefore a need for an in-depth evaluation of the efficiency and effectiveness of skill acquisition programmes for school dropouts in Nigeria.

Objectives of the Study

The specific objectives of the study are to:

· find out the trainees and trainers perception of the relevance of the skills acquired in the training programmes.

· assess the  perceived quality of the available programmes of the selected centres.

· critique the quality assurance mechanisms being used in each centre.

· ascertain the level of  use of the instructional resources in the selected centres.
· determine the level of competence in relevant skills at the end of training.
Research Questions

To achieve the objectives of this study, the following research questions were raised:

· Are there differences in the perceptions of the trainers and the trainees on the relevance of the skills being acquired in the training programmes?

· What is the quality of the available programmes in the selected centres?

· Are there measures put in place for quality assurance in each centre?

· What is the level of use of the instructional resources?

· How competent are the trainees in the relevant skills at the end of training?

Research Hypotheses 

Arising from the research questions raised, the following null hypotheses were formulated and tested:

1) There is no significant difference in the perceptions of the trainees and trainers on the relevance of the skills acquired in the training programme.

2) There is no significant relationship in trainees’ performance on the skills acquired before and after the training programme.

3) There is no significant difference in the perceptions of the male and female trainees and trainers on the adequacy of the length of time of the training programme. 

Research Procedure

The study adopted two types of designs, namely: the survey and quasi-experimental designs. The rationale for survey design is in its efficacy to elicit opinion of respondents in the study (Tuckman, 1999). The quasi-experimental design is to provide stability through the introduction of control. In the quasi-experimental design, Separate-Sample Pretest-Posttest design was used. The rationale for this is based on the work of Campbell and Stanley (1963) where they posited that sometimes in educational research, the researcher is not in a position to provide treatment to all subjects at the same time.  The population for this study comprised all the trainees and instructors of all registered skills acquisition centres in Nigeria. 

In selecting respondents for this study, a multi-stage sampling procedure was used. First, three out of the six geo-political zones in Nigeria were randomly selected for the study. The zones for this study were obtained using the hat and draw method. A listing of all the six zones was done and their names were written on small pieces of papers. They were carefully wrapped and mixed together in a small container and the pick and drop balloting system was used to select the three zones. This procedure was done to ensure that each zone had equal and independent chance of being selected. The zones selected were North West, South East and South West.

There are sixteen registered skill acquisition centres in Lagos State while Anambra State has eleven. Kano State has nine (NDE, 2006). The researcher noted the existence of unregistered skill acquisition centres, which were neither considered nor included in the study. 

In each of the sampled three states, one hundred and twenty respondents made up of one hundred trainees, and twenty instructors that were randomly selected from five skill acquisition centres. The total sample for the study comprised three hundred and sixty respondents made up of three hundred trainees and sixty instructors randomly selected from fifteen skill acquisition centres. The instructors comprised 30 male and 30 female while the trainees were 185 males and 115 females.

The following research instruments were specially designed and used for the study:

2) Skill Acquisition Trainees Perception Questionnaire (SATPQ) 

3) Skill Acquisition Instructors Perception Questionnaire (SAIPQ)

4) Skills Description Matrix Observation Schedule (SDMOS)

5) Structured Interview Schedule (SIS)

The skill acquisition trainees’ and instructors questionnaire was designed by the researcher to gather information on the facilities available, the objectives of the programme, training needs, duration of training, competence, relevance of the skills training and skills utilisation, effectiveness of the programme and overall perception of its operation and whether the centres are achieving the training objectives. The respondents were expected to react to the questionnaire by agreeing or disagreeing with the items where appropriate as well as rating some of the items in order of importance, with 4 as the most important and 1 as the least important. Copies of the questionnaire were administered during the researchers visit to the sampled centres. The Skill Acquisition Trainees Perception Questionnaire (SATPQ) was made up of fifty-four items. Section A comprised eight items and was about the bio-data of the respondent, while section B comprised nine items. Section B covered the competence and relevance of skills training and skills utilisation. Section C contained six items and they covered effectiveness of the programme. Section D comprised nine items that covered relevance of the programme. Section E consisted of six items and they were on facilities/equipment and adequacy of duration. Section F contained ten items that covered the supervision and funding and Section G contained six items that covered motivation. The section G was on a 3-point Likert scale structure of 3 for Always, 2 for Sometimes and 1 for Never.

The skill description matrix as presented by Baiyelo and Adeyemo (2005), checks 10 skills dimensions against each step in any sequence of work to establish the frequency of occurrence of each skill was used for the study. Skill dimensions are ascertained through skills analysis, i.e. breaking down an activity into finite sub-tasks. If the skill dimensions are exhaustive, they should describe fully all the skills embedded in the activity. This skill sampling system ensures reliability and validity of measurement as it seeks to involve the whole population of skills in the activity.

The ten major skills dimensions are:

· Pre-requisite skills. These are skills related to background knowledge and information.

· Preparation and planning skills. These relate to knowledge of setting up materials, resources, tools and equipment needed to carry out the work.

· Design skills. These are rough ideas, sketches or diagrams that conceptualise the work to be done.

· Organisational skills. This is the capacity to use orderliness as a resource at work.

· Management skills. This is the use of caution and expertise at work.

· Implementation skills. This is the capacity to coordinate work.

· Operation skills. This is the capacity to carry out work.

· Analysis skills. This is the ability to relate various components of work.

· Evaluation skills. This is the ability to appreciate the product of work.

· Experimental economy/parsimony skills. This is the ability to uphold a reasonable judgement of cost/benefit relationship of work undertaken.

Interviews usually function effectively as instrument for data collection. This is because answers to questions are obtained directly from the respondents rather than a group or after conferring with another person, as is sometimes the case in questionnaires (Hess and Handel, 1959). In addition, information obtained is likely to be more accurate than that collected through questionnaire and other techniques since the interviewer is available to question the respondent. Besides, interviewees or respondents can react to visual materials when presented to them. Furthermore, spontaneous reactions of the respondents can be obtained which would not be the case if the respondents were given questionnaires, which they can deliberate on before completing. 

In this study, the structured interview was conducted on one hundred trainees and fifteen instructors of the skill acquisition centres. The interview questions were fifty four items - exactly the same items earlier applied on them. The main rationale for the structured interview was to seek correlation or disparity in the SATPQ and SAIPQ. The procedure of gathering the same information from one datum source was adopted from Hess and Handel (1959), which they have described as back and forth free movement between data sources (questionnaire and interview) during which the researcher compares what respondents have said about a particular issue, and finally reaching an interpretation that is congruent with the available data sources.

The Skill Acquisition Training Perception Questionnaire (SATPQ) and the Skill Acquisition Instructors Perception Questionnaire (SAIPQ) were duly validated for content and face validity by the researcher’s supervisors and specialists in skills assessment and measurement in the Faculty of Education, University of Lagos. The reliability of the instruments was obtained by test retest method using Pearson Product Moment Correlation with the following results: Skills Description Matrix Observation Schedule (SDMOS) 0.85, Trainees Skill Acquisition Questionnaire (TSAQ) 0.75, and Instructors Skill Acquisition Questionnaire (ISAQ) 0.79.

The data generated were analysed using both descriptive and inferential statistics. Frequency counts, simple percentages, mean and standard deviation were used to describe the data obtained and to answer the research questions while chi square (X2), pair samples t-test, independent t-test and one-way Analysis of Variance were used to test the hypotheses. All tests of significance were performed at the 0.05 alpha level.
Results 

The results of data analysis were presented in sections. In Section A, the demographic characteristics of the participants, trainers and trainees - were presented. In Section B, answers to the research questions are provided while Section C shows the results of statistical analysis relating to the testing of the hypotheses.

Section A: Demographic Data Presentation
	Group
	Male
	Female
	Total

	Trainers
	30 (50%)
	30 (50%)
	60

	Trainees
	185 (61.7%)
	115 (38.3%)
	300

	Total
	215
	145
	360


Table 1:   Gender Distribution of the Participants

The data presented in Table 1 indicated that out of the 300 trainees, 185 representing 61.7% were male while the female were 115 representing 38.3%. For the trainers 30 (50%) were male while 30 others representing 50% were female.

Table 2: Age Distribution of Trainees

	Age
	Frequency
	Percent

	18-21
	51
	17.0

	22 and above
	249
	83.0

	Total
	300
	100.0


The age distribution of trainees revealed that 83% (249) of them were above 22 years of age while the rest 17% (51) was between eighteen and twenty one years of age.

Table 3: Highest Educational Attainment of Trainees

	School Class Attained
	Frequency
	Percent

	JSS 1

Male

Female
	20

15
	7

5

	JSS 2

Male

Female
	50

43
	17

14

	JSS 3

Male

Female
	85

37
	28

13

	SSS I

Male

Female
	25

16
	9

4

	SSS 2

Male

Female
	5

4
	2

1

	Male

Female
TOTAL
	185

115

300
	63

37

100


In an attempt to find out the highest educational attainment of the trainees, the Junior Secondary School class three (JSS3) produced the highest trainees of 41% followed by JSS2 with 31% and JSS1 with 12%. It appeared that the participants in the skills acquisition programmes were most common below the Senior Secondary School (SSS1) since SSS1 and SSS2 trainees accounted for only sixteen percent (16%) of the population.

On the distribution of the vocation/skills areas for trainees as shown in Table 4, Sewing and Knitting and Tie and Dye drew the largest percentages of trainees with 30% each way. This was followed by Leatherwork with 16% and 12% each for Metalwork and Woodwork. 

TABLE 4: Distribution of Vocation/Skills Acquisition in Selected States According to Gender
	
	SKILLS
	ACQUISITION
	AREAS
	
	
	

	STATES
	Sewing and knitting
	Tie and Dye
	Wood

Work
	Metal

work
	Leather work
	TOTAL

	LAGOS

Male 

Female
	15

15
	15

15
	15

-
	15

-
	5

5
	65

35

	KANO

Male

Female
	15

15
	15

15
	5

-
	5

-
	15

15
	55

45

	ANAMBRA

Male

Female
	15

15
	15

15
	15

-
	15

-
	5

5
	65

35

	TOTAL
	90
	90
	35
	35
	50
	300


Table 5 displayed data on the distribution of trainees by the number of years registered for and the number of years spent so far. The result revealed that 67% of the trainees want to spend one year or less for the skills training. The researcher also checked on the number of years the trainees have spent so far and found out also that 83% were less than one year while the remaining 17% are one year. None of them was under two years.

Table 5: Distribution of Trainees by Number of Years Registered for/ Number of Years Spent so far

	No of Years
	No of years registered for

Frequency
	No of years registered for

Percent
	No of years spent

Frequency
	No of years spent

Percent

	Less than 1 year
	67
	22.3
	249
	83.0

	1 year
	152
	50.7
	51
	17.0

	2 years
	81
	27.0
	-
	-

	Total
	300
	100.0
	300
	300


On the duration of training, all the trainees have spent one year or below. The researcher also found that the choice of skill to acquire was exclusively made by trainees. 

On the distribution of trainees and trainers by the provision of materials/facilities and funding used in the skills training, NGO centres and government owned centres accounted for six centres each, the remaining three centres were owned by private individuals.

Table 6: The Distribution of Trainees and Trainers by the Provision of Materials/Facilities and Funding used in the Skills Training

	
	NGO                  Owned Centres
	Government Owned Centres
	Privately Owned Centres
	Total

	Lagos
	3
	2
	-
	5

	Anambra
	2
	2
	1
	5

	Kano
	2
	2
	1
	5

	Total
	7
	6
	2
	15


SECTION B

RQ1: Are there differences in the perceptions of the trainers and the trainees on the relevance of the skills being acquired in the training programmes?

Table 7: Perception of Relevance of Training Programme by Trainers and Trainees

	Group
	N
	Mean
	Sd

	Trainers
	60
	22.43
	1.14

	Trainees
	300
	22.49
	1.12

	Total
	360
	22.48
	1.12


From Table 7, the researcher observed that the mean ratings of the trainers and the trainees were similar (trainers mean =22.43, Sd = 1.14) (trainees mean =22.49, Sd = 1.12), thus the mean difference between the two ratings was a negligible 0.06. Comparing the table mean score with the maximum obtainable score of 28, it shows that the trainers and trainees are in agreement in their perception of the programme. A critical observation of the descriptive data showed that both trainers and trainees perceived the skill acquisition programme as very relevant.

RQ2.
What is the perceived quality of the available programmes in the selected centres?
To answer this question, the researcher asked the trainees and the trainers to rate the quality of the programmes available at the centres. The result is presented in Table 8.
Table 8: The Perceived Quality of the Available Programmes in the Selected Centres


	Group
	N
	Mean
	Sd
	t-cal

	Trainers
	60
	22.48
	1.14
	0.23*

	Trainees
	300
	22.43
	1.12
	

	Total
	360
	44.48
	1.12
	


* Not significant at 0.05; df = 328; Critical t = 1.96
Table 8 indicates that the trainers and trainees from the table mean ratings of 22.43 and 22.48 respectively agreed that the quality of the available programmes was good. Comparing the table mean score with the maximum obtainable score of 28, it shows that the participants are in agreement as to the quality of the available programmes.  The researcher further found out through interviews and follow-up visits to the beneficiaries of the skill acquisition programmes that fifty - four (54) of them are doing well in their places of work after retraining. This has led funding agencies such as UNICEF, Chevron, Shell Petroleum Development Company (SPDC), J.P. Morgan Chase Foundation to invite some of these skills training centres such as National Industrialisation Opportunity Centre in Lagos to provide skills acquisition training at sites far away from their locations in Warri and Ekiti.

RQ3. What quality assurance mechanisms are being used in each centre? 

To answer this question, participants were requested to rate the following quality assurance items (David, 2007) in the various centres and their responses were presented in Table 9:

· Supervision of training programmes; 

· Supervision of the trainers[
· Supervision of the trainees;
· Inspection of the facilities on ground; 

· Inspection of the trainees’ work/exhibition/practical; 

· Time spent on the training programme generally; 

· Time devoted to practical (hands-on experience); 

Table 9
Quality Assurance Measures of Training Programme

	Group
	N
	Mean
	Sd

	Trainers
	60
	17.90
	6.14

	Trainees
	300
	15.65
	3.15

	Total
	360
	16.67
	5.26


The results in Table 9 indicated that the participants rated the quality assurance mechanism of the training programme as somewhat adequate as indicated in their respective mean scores of 17.90 for trainers and 15.65 for trainees. Comparing the table mean score with the maximum obtainable score of 21, it shows that the participants are in agreement that the quality assurance mechanism of the training programme is somewhat adequate.
RQ4
What is the level of use of the programme materials?

Table 10:  Level of Use of The Programme Materials In the Selected Centres


	Group
	N
	Mean
	Sd

	Trainers
	60
	21.42
	1.14

	Trainees
	300
	21.35
	1.12

	Total
	360
	42.77
	1.12


Table 10 indicates that the trainers and trainees from the table mean ratings of 21.23 and 21.35 respectively agreed on the high level of use of the programme materials in the selected centres. Comparing the table mean score with the maximum obtainable score of 28, it shows that the participants are in agreement as to the high level of use of the programme materials in the selected centres.

RQ5:
How competent are the trainees in the relevant skills at the end of the training? 

To answer the question, participants were requested to rate themselves on their level of competence using such terms of reference as:

· Trainees are not well exposed to the entire world of work to gain experience. 

· The skills acquired are not enough to create an opportunity for self- employment. 

· I am made to engage in more theories than practical during this training programme. 

· I can perform better in my skills than anybody who is not exposed to these types of skills. 

· Even though I am still in training, I can make a lot of money using my present skills in the labour market. 

· I am made to handle challenges on my own under the supervision of the trainers. 

The supervisors/trainers were also requested to rate the trainees using the same terms of reference. The researcher also rated the trainees on the same terms of reference. Their responses are presented in Table 11.

          Table 11:   Rating of Trainees on Competences in Skill Acquisition

(N = 300)

	Group
	Mean
	Sd

	Self rating
	21.00 (78.03)
	0.81  (7.81)

	Supervisors/trainers rating
	16.70  (45.04)
	5.37  (11.76)

	Researcher’s rating
	15.78 (43.20)
	2.11  (8.78)


The results presented in Table 11 indicated that the participants rated themselves very high on competence in relevant skills as indicated in their mean score of 21.00. On the contrary the supervisors/trainers and the researcher ratings indicated that the trainees were not so competent in their relevant skills as shown in their respective mean scores of 16.70 for supervisors/trainers and 15.78 for the researcher as against a maximum obtainable mean score of 24. A critical observation of the descriptive data revealed that both supervisors and researcher rated the trainees’ competence as average. 

Section C: Statistical Analysis Relating To the Testing Of Hypotheses
Hypothesis One

There is no significant difference in the perceptions of the trainees and trainers on the relevance of the skills acquired in the training programme. 
Table 12: Independent T-test Analysis of Perception of Relevance of Training Programme by Trainers and Trainees

	Group
	N
	Mean
	Sd
	Df
	t.cal

	Trainers
	60
	22.43
	1.14
	328
	0.25*

	Trainees
	300
	22.49
	1.12
	
	

	Total
	360
	22.48
	1.12
	
	


*  not significant.

t.crit =1.96

From Table 12, the researcher observed that the mean rating of the trainers and the trainees were similar (trainers mean =22.43, Sd = 1.14) (trainees mean =22.49, Sd = 1.12), thus the mean difference between the two ratings was a negligible 0.06. To test for significance of difference, the data were subjected to t-test and the results indicated a calculated t-value of 0.25 as against a critical t-value of 1.96 given 328 degree of freedom at the 0.05 alpha level. Since the calculated t-value of 0.25 is less than the critical t-value of 1.96, the null hypothesis was accepted and concluded that there is no significant difference in the perception of the trainers and the trainees on the relevance of the skills acquisition programme. A critical observation of the descriptive data showed that both trainers and trainees perceived the skill acquisition programme as very relevant.

Hypothesis Two

There is no significant difference in trainees’ effectiveness on the performance of the skills acquired before and after the training programme.

Table 13: One-way ANOVA on Trainees Skills Acquisition on Their Effective Skill Performance


Skill



   n
            X   

SD

acquisition



High



136

23.65

3.97

Moderate


  99

21.40

 5.18

Low



  65

20.76

 1.32


Source of
Sum of       Degree of
Mean of
F-ratio

variation
squares
     freedom
square


Skill acquisition
  217.26
      
     2
      108.63
3.53*

Within Group
9132.75

297
        30.75

Total






9350.01
299

* Significant at 0.05; df = 2 and 297; Critical F = 3.05

Table 13, showed that a calculated F-value of 3.53 resulted as the influence of trainees skill acquisition on their skill performance. This calculated F-value of 3.53 is significant since it is greater than the critical F-value of 3.05 given 2 and 297 degrees of freedom at 0.05 level of significance. This led to the rejection of the null hypothesis which stated that the trainees’ skill acquisition programme will not significantly affect trainees’ effectiveness on the performance of the skills acquired.

Based on the significant F-value obtained, further analysis of data was done using Fisher’s Least square method whereby a pair wise comparison of the group means  (x) was done to determine which group differs from the other on effective skill performance. The result is presented in Table 14.

Table 14: Protected T-test on Impact of Trainees Skill Acquisition on Their Skill Performance


Skill

Low

High
         
  
Moderate      




acquisition
n=136


n=99


n=66


High

23.65


  3.13*


  3.52*


Moderate
 2.25


 21.40


  0.73

  

Low

 2.89


   0.64


20.76 

* P < 0.05

The respective group means are in the diagonal. Below the diagonal are the mean differences. Above the diagonal are the calculated t-values.

Evidence from Table 14 indicated that of the three comparisons made, all except one were statistically significant at the 0.05 level. The only comparison that was not statistically significant was between the moderate and low groups.

Hypothesis Three

There is no significant difference in the perceptions of the male and female trainees and trainers on the adequacy of the length of time of the training programme. 

Table 15:
2-way Analysis of Variance on Gender and Status impact on Perceived Adequacy of Training Programme Duration.


Status


Gender

n
            X   
SD


Trainers

Male
             30
         14.91
3.68




Female

30
        14.99
5.06

Trainees

Male

185
         16.85
4.17




Female

115
         17.57
3.62


Source of
Sum of
   Degree of
Mean of
  F-ratio

variation
squares    freedom
square

Status 

 07.88
    1

107.88

3.93*

Gender

  68.43
    1

  68.43

2.50

Status/Gender
  49.62
    1

  49.62

1.81

Within Group
 9765.08

  356

27.43

Total

 9991.01

  359

* Significant at 0.05; df = 1 and 356; Critical F = 3.05

Table 15 revealed that a calculated F-value of 3.93 resulted as the influence of status of respondents (trainers and trainees) on perceived adequacy of their training programme duration. Two calculated F-value of 3.93 is significant since it is greater than the critical F-value of 3.05 with the degree of freedom of 1 and 356 at 0.05 level of significance hence reject the null hypothesis. The Table further showed that a calculated F-value of 2.50 resulted as the effect of gender on perception of adequacy of duration of training programme. This is not significant since it is less than the critical F-value of 3.05 given 1 and 356 degrees of freedom hence retention of the null hypothesis. Again Table 15 showed that a calculated F-value of 1.81 resulted as the interaction effect between status and gender on perceived adequacy of training programme duration.

Discussion of Findings

The study evaluated the effectiveness of the skill acquisition programmes for school drop-outs in Nigeria. The total number of subjects used for the study was three hundred and sixty (360) comprising three hundred (300) trainees and sixty (60) trainers. Out of the trainers were 185 male representing 61.7% and 115 female representing 38.3%. For the trainers 30 (50%) were male while 30 others representing 50% were female. The age distribution of trainees revealed that 83% (249) of them were above 22 years of age while the rest 17% (51) was between eighteen and twenty - one years of age. The study examined five skills areas namely; sewing and knitting, tie and dye, metalwork, woodwork, and leatherwork.  The highest educational attainment of the trainees was, the Junior Secondary School class three (JSS3), followed by Junior Secondary School class two (JSS2) and lastly Junior Secondary School class one (JSS1). It appeared that the school drop-outs that enrolled the skills acquisition programmes were most common below Senior Secondary School (SSS1).  Most of the trainees (73%) wanted to spend one year or less for the skills training and 83% of the trainees were less than one year on the training while the remaining 17% were one year. None of them spent up to two years.

On research question one, the differences in the perceptions of the trainers and the trainees on the relevance of the skills being acquired in the training programmes, data showed that both trainers and trainees perceived the skill acquisition programme as very relevant. This may be true in the sense that both trainers and trainees were not part of the stakeholders that designed the training programmes. The trainers were employees of the centres and saw their contributions as worthwhile, and most of the trainees saw the programme as a way of providing means of livelihood after the completion of the programme. If the training could offer a modicum of earnings to people who hitherto had no means of livelihood at all, the perception of relevance could be skewed positively towards relevance.

On the quality of the available programmes in the selected centres, the trainers and the trainees agreed that the quality of the available programmes was good. If this were so, one would expect that the products of these centres would exhibit high level of skill at the completion of training. But this was not so. The delivery of training was not well structured and the content was not standardised. Even though the objectives of the centres might be the same on some skill delivery and outcome, still the processes employed at the centres varied considerably from one centre to another even within the same state and ownership. 

On the third research question based on quality assurance mechanisms used in each centre, the findings  showed that the participants were in agreement that the quality assurance mechanism of the training programme was adequate. Out of the seven items used for rating quality, only three were not well rated and they were all on supervision, namely; supervision of training programmes, supervision of the trainers and supervision of the trainees. This meant that even though the trainers and trainees believed that there was adequate quality assurance mechanism in place, there was lack of enforcement. The importance of supervision or monitoring cannot be overemphasised, as this is a form of continuous evaluation.  Ajayi (1997) alluded to this in that lack of quality assurance in the centres was partially responsible for the poor quality of the products from the graduates of the centres. Most users of the products considered most of the products as half-baked, unusable; most of the graduates of skills acquisition programmes later still enter into skills training with a master craftsman.

The findings on research question four that the participants were in agreement as to the high level of use of the programme materials in the selected centres were contrary to earlier findings on the out-of-school boys (Mkpa, 1997).  Only three out of the fifteen skill acquisition centres sampled were adequately equipped with programme materials. It could then be stated that the participants made a good use of the inadequate available programme materials. 

The findings on research question five revealed that both supervisors and researcher rated the trainees’ competence as average while the participants rated themselves very high on competence in relevant skills. It was obvious that the participants believed that what they were taught, the skills and knowledge that they acquired were of high quality. It would be interesting to find out why this was so. A study in self-perception and self-efficacy on the participants’ skill acquisition might shed more light into the issue. Looking at the objectives of the centres and the product outcomes of programmes, the findings are in tandem with the findings of Nwangwu (2000). The study revealed that the programme did not achieve most of the identified training needs objectives. It could not be ascertained whether or not the learners' objectives were achieved. The study also revealed that most of the trainees found it difficult at carrying successfully the skills learned at the centres – a sort of half-baked trainees. To put it in another way, a lot of the programmes lacked dept and proper coherence. Operationally, sometimes the programmes were haphazard. This was excused on the grounds of inadequate financing. It was revealed also that there was no rigorous evaluation and quality assurance programme to guide the centres on the best practices for skill acquisition.

Conclusion and Recommendations

Embodying the skill acquisition programmes in formal training structures therefore may be a way of making them more valued by the labour market, in contrast to the disappointing value that has been placed on such qualifications so far. A follow-up on the subjects revealed that skills acquisition training without qualifications have more value in manufacturing than in service industries. Formal qualifications when coupled with skills acquisition appear to be more important in service sector industries. As noted earlier, skills acquisition training is intended to prepare individuals for gainful employment. It is to provide the skills, knowledge and attitude that are required for employment in specific occupations. As can be seen, skill acquisition programmes in Nigeria are bedevilled with many problems. These problems have hindered the realisation of the objectives of the programmes. The problems revolve around the human and material resources required for skills acquisition training. Specialist trainers are generally in short supply especially in areas like woodwork, auto-mechanics, metal work and their likes. This agreed with Igwe (2000) when he noted that any science teacher is co-opted to teach or handle such core subjects like integrated science, introductory technology. In a school where there is only one science teacher, the teacher is made to teach other science subjects, thereby making him a jack-of-all-trades. 

Most of the technical workshops have the problem of electricity to operate them, and the required manpower to handle the equipment. In the area of the quality of the products, users of the products considered most of the products as half-baked, unusable; most of the graduates of skills acquisition programmes later still enter into skills training with a master craftsman. This is the case with graduates of mechanics, metal work, woodwork. The curriculum is not related to the needs of employers. Most of the graduates of skills training programmes undergo another period of training before they are accepted as company workers. Ajayi (1997) noted that many accuse the institutions of pursuing irrelevances. 

Another problem of the skills training programmes is finding a way of updating graduates of such schools to avoid obsolescence and inefficiency at a future time. The graduates of skills training programmes are not sure of their employment destination. Many are unemployed, impoverished and they belong to the underclass. Many of them have no decent jobs and have no capacity to start their own business after graduation. Some of them are small enterprise owners who have insufficient capital to run a business. Many are under-employed and cannot raise their living standard. So they remain relatively poor.

There would, therefore, seem to be the potential for introducing programmes aimed at upgrading the technological skills of workers who may have completed such skills training and are ready to establish their own businesses - thus raising the level of technology in some of the informal sector industries. Indeed, a study by Birks and Sinclair (1990) identifying sources of firm-owner skills in the informal sector, Ibadan, Nigeria revealed that young entrepreneurs were better educated than their older counterparts and more likely to use electric power, to keep written accounts and to use such aids as calculators in running their businesses. There is also evidence that the skills training system is evolving to meet the needs of newer industries, whose apprentices have a better general education than those in traditional industries. The same Nigerian study found that training fees were substantial, enabling the emergence of low-cost training schools selling skills training services. This suggests that some encouragement of the skills training system might promote low-cost informal training, and the Nigerian government's attempt to expand skills training deserves careful monitoring. The master-apprentice relationship, central to the system, may well be vulnerable to government interference, however well-meaning. Birk et al (1994) catalogued some examples of interventions to support indigenous skills training, but these appear fragile, and he also points to governmental interventions, which have handicapped the informal sector. The most significant governmental contribution would seem to be, therefore, the assurance that trainees enter skills trainings with functional numeracy and literacy.

The discourse above has implications for skill acquisition programmes in the quest to address the issue of school drop-outs in the country. The important thing is to offer the type of skills training which will help graduates of the skills acquisition centres have employment opportunities which will empower them economically. The skills acquisition offered should be functional and have prescriptions for self and national development. It should be the types that will help graduates of the programme have sustainable income at least to meet their needs. It is therefore suggested that the following measures if well articulated will alleviate and reduce poverty among school drop-outs.

1. Emphasising the practical aspect of skill acquisition programmes. This will help produce productive members of the nation’s labour force who will be self reliant or employable in industries or companies. 

2. Ensuring that the manpower needs of skills training centres are met by employing people who have the basic human capacity and knowledge of the specified courses.

3. Enough funds should also be earmarked for the development of the human and material resources for the skills acquisition programmes.

4. The clientele, the users of the products - the industries, companies need to participate in designing the curriculum of skill acquisition programmes so that products of such centres would be found employable by them without going for more training. Current information about labour needs, job requirements, and technological changes become imperative.

5. Graduates of the skills acquisition programmes should be encouraged to be self-employed by assisting them with soft loans and/or micro credit. The quality of skills acquired must be improved if the expected outcome is to be achieved.
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