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Abstract 

This study evaluated the effectiveness of PES products in public primary schools in South-West Nigeria. The study adopted a survey research design, using ex-post-facto type. A total of five hundred and thirty-two (532) primary school teachers with PES qualification participated in the study. The only research instrument used - Teaching Assessment Sheet (TAS) - was adapted from the Department of Teacher Education’s Teaching Practice Assessment Sheet. Two research questions were answered in the study and data were analysed using percentages.

The results showed that the PES products were good at lesson preparation 311(58.5%). They had good mastery of what to teach the pupils 340(63.9%). Various questions were used to make their pupils learn 344(64.7%). However, only a few of the teachers improvised instructional materials for the lessons observed. Recommendations on how to enhance the teaching effectiveness of the PES products were made. 

Introduction  

The primary education is regarded as the first and the most important level of education not only to the individual but also to the entire human race. This is because primary education is usually the first and the last level of education for most people in different parts of the world.  It is therefore regarded as the first formal level of education an individual is exposed to and it is the key to success or otherwise of the whole system of education. 

The National Policy on Education (NPE, 2004) states that no system of education can rise above the quality of its teachers. This is why the Federal Government of Nigeria has given teacher education a major emphasis in all Nigerian educational planning. This is probably in realization of the fact that, without good schools and good teachers, no high level of achievement can take place in any country (Akinbote, 1996). The statement above shows that the quality and calibre of men and women who serve as teachers in Nigerian schools will give the true picture of her educational development and progress. Teacher education could therefore be referred to as that aspect of education which deals with the acquisition of practical and applied skills in teaching. Igbiwu (2004) says teacher education is a form of education, which is carefully designed to prepare and groom those who teach or will teach or will provide relevant professional services to our schools. Teacher education should therefore provide the type of training that will make every participant capable not only in effective teaching but also in their ability to shoulder responsibility, show initiative, assist those in need and live lives which are good examples to others. All these qualities may not easily manifest in the participants unless they have good guidance and see their own teachers as role models. 

In an attempt to improve the quality of teacher education in Nigeria, Colleges of Education were established. The programme as originally designed was to produce qualified non-graduate professional teachers to teach at the primary schools and the lower classes of secondary schools. To further improve the quality of primary school teachers, the Federal Government made the Nigeria Certificate in Education (NCE) the minimum basic qualification for entry into teaching in Nigeria. This is regarded as the minimum qualification for teachers in Nigerian primary schools today. In an attempt to improve the quality of training for primary school teachers, the Primary Education Studies (PES) programme was introduced into the programmes of Colleges of Education in Nigeria in 1991. Many of the Colleges of Education owned by the Federal, States and private individuals or organisations have now established the Department of Primary Education Studies (PES) to prepare NCE specialist teachers for the primary school level. The programme is to equip the teachers with the relevant knowledge, skills, attitudes and methods to make them teach effectively all subjects in the primary school curriculum.    

The objectives of the Primary Education Studies (PES) programme as stated in the National Commission for Colleges of Education (N.C.C.E) minimum standards for NCE certificate (2003) include helping the student teachers to:

· teach effectively all subjects in the Nigerian primary school curriculum.

· improvise/produce instructional aids, using local content materials.

To achieve these objectives, all PES students in the Colleges of Education are exposed to courses dealing with the curriculum and methods of teaching a wide range of primary school subjects such as Social Studies, Physical and Health Education, Primary Mathematics, Basic Science, Agricultural Science, Primary English Methods, Drawing, Cultural and Creative Arts, Music and Dance, Family Living, Primary Religious and Moral Education, Psychology of Learning and Pre-primary and Primary Education, among others. All these are in addition to one teaching subject, the professional foundation courses in education and the General Studies in Education (GES). Over the years, a large number of products of the PES programme have been employed to teach in both public and private schools all over the country. However, since the inception of the PES programme almost two decades ago, to the best of the writers’ knowledge, no effort has been made to evaluate the effectiveness of products of the PES programme.   

Since evaluation is a device for finding out the value of an educational programme, it has therefore been necessary to find out the effectiveness and the accomplishments of primary school teachers who are products of the PES programme. According to Yolanda (2001), evaluation is a management tool which provides an opportunity to document the successes as well as the challenges of the school programme and to refine the programme objectives, to modify the programme strategies and to improve service delivery at all cost.  In other words, when a school programme is evaluated, it is possible to come up with information that could be used in making further improvements on the programme. The findings of this study, therefore, could determine the nature and extent of the impact of the PES products on Nigerian primary schools after being exposed to the content and learning experiences of Primary Education Studies (PES) programme in Nigerian Colleges of Education.

Statement of the Problem 

The quality of the teacher determines the quality of the knowledge he or she imparts to the pupils in his/her class. The Primary Education Studies (PES) programme was introduced to equip teachers with the relevant knowledge, skills, attitudes and methods to make them teach effectively all subjects in the Nigerian Primary School Curriculum. This study therefore investigated how effective the products of PES are in the teaching of primary school subjects and in the improvisation of instructional materials.

Research Questions

1. How effective are Primary Education Studies (PES) products in the teaching of subjects in Nigerian primary school curriculum?

2. Do Primary Education Studies (PES) products improvise instructional materials for teaching the various subjects in Nigerian primary school curriculum?

Methodology

This is a survey study of the ex-post facto type. The population for the study consisted of all public primary school teachers who are products of the PES programme in College of Education in South-West Nigeria. 

The only instrument used in the study for data collection, - Teaching Assessment Sheet - was adapted from the Department of Teacher Education, University of Ibadan. It is a standardised instrument designed and currently in use as Teaching Performance Assessment Sheet. It was used in this study as a guide to assess the primary school teachers’ effectiveness in teaching subjects in Nigerian primary school curriculum. The instrument is divided into twelve (12) sub-sections with a total of twenty (20) items ranging from preparations for the lesson, making learners ready for the lesson, communication, teacher-pupil-interaction, instructional materials, subject mastery, assignments and teacher demeanour, among others. These items are with the rating scale ranging from 1-5 for Poor, Fair, Average, Good and Very Good respectively for each of the lessons observed. 

The Teaching Assessment Sheet (TAS) was used to assess some primary school teachers with PES qualification in four primary schools which were not involved in the study. With the help of the research assistants, each of the lessons the teachers taught was assessed by two assessors and the ratings were used to estimate the inter-rater reliability coefficient of the instrument to ascertain the level of agreement between the raters. The value of 0.79 was obtained for the inter-rater reliability coefficient.

Nine research assistants were trained for data collection. The team was made up of only the higher degree students in the Department of Teacher Education, University of Ibadan. The Teaching Assessment Sheet (TAS) was clearly explained to them and the scoring techniques were made known to the research assistants. The investigator and the research assistants visited the randomly selected primary schools. In each school, the investigator requested for the staff list and their qualifications from the Head Teachers where teachers with PES qualification were purposively selected for the study. The Head Teachers then invited the concerned teachers and the investigator explained to them that the purpose of the study sought their cooperation as participants. The investigator and the research assistants visited the schools unannounced to assess each lesson taught by the PES products in each school visited. Each lesson was assessed by two observers, each one with his/her assessment sheet. At the end of each lesson observed, the average score was calculated and recorded. In all, five hundred and thirty-two (532) teachers were assessed in sixty (60) public primary schools in Ekiti, Lagos, Osun, Oyo and Ogun States. 

The data analysis was done using frequency counts and percentages of responses. The results are presented in Table 1.

Results 

Research Question 1: How effective are Primary Education Studies (PES) products (Primary school teachers) in the teaching of subjects in Nigerian primary school curriculum?

Table 1:
Effectiveness of Primary School Teachers 

	S/N
	Items/Lesson Features
	Poor

1
	Fair

2
	Average

3
	Good

4
	V. Good

5

	1
	PREPARATIONS:  Did the teacher have lesson notes: Are objectives stated in measurable terms: Are there logically related steps? Any evidence of evaluation at the end of the lesson notes
	
	12

(2.3%)
	156

(29.3%)


	311

(58.5%)
	53

(10.0%)

	2
	MAKING LEARNERS READY:  How did the teacher start the lesson? Did he/she, through questioning, proceed from the known to the new lesson?
	
	80

(15.0%)
	190

(35.7%)


	252

(47.4%)
	10

(1.9%)

	3
	GRADING:  Is the content appropriate to the level of the pupils? Is the content sufficiently sequenced?
	
	41

(7.7%)
	341

(64.1%)
	129

(24.2%)
	21

3.9%)

	4
	PROGRESSION:  Did the teacher make his/her lesson progress logically so that one idea leads to another until conclusion?
	1

(0.%)
	88

(16.5%)
	276

(51.9%)
	131

(24.6%)
	36

(6.8%)

	5
	COMMUNICATION(a):   Did the teacher show the ability to reach his/her pupils?  Did he/she use appropriate words?
	4

(0.8%)
	216

(40.6%)
	232

(43.6%)
	48

(9.0%)
	32

(6.0%)

	6
	COMMUNICATION(b): Did he/she use questions requiring various levels of performance of skills?
	1

(0.2%)
	63

(11.8%)
	344

(64.7%)
	105

(19.7%)
	19

(3.6%)

	7
	TEACHER-PUPIL(a): Did the teacher use appropriate techniques to make pupils actively engaged in the lesson?
	1

(0.2%)
	96

(18.0%)
	236

(44.4%)
	186

(35.0%)
	13

(2.4%)

	8
	TEACHER-PUPIL(b):  Did he/she use questions requiring various levels of performance of skills
	2

(0.4%)
	66

(12.4%)
	405

(75.6%)
	55

(10.3%)
	7

(1.3%)

	9
	PRAISE AND REWARDS: Did the teacher praise or reward good performance? Did he/she use cues to indicate what answers are wrong and encourage pupils to improve on poor performance?
	4

(0.8%)
	87

(16.4%)
	212

(39.8%)
	224

(42.1%)
	5

(0.9%)

	10
	CLASSIFICATIONAL MATERIALS(a): Did he/she control the class effectively at the inception of the lesson?
	1

(0.2%)
	45

(8.5%)
	295

(55.5%)
	177

(33.3%)
	14

(2.6%)

	11
	CLASSIFICATIONAL MATERIALS(b): Did the teacher manage the class skillfully during his/her lesson?
	4

(0.8%)
	75

(14.1%)
	365

(68.6%)
	79

(14.8%)
	9

(1.7%)

	12
	CLASSIFICATIONAL MATERIALS(c):  Is the class conducive for learning to take place?
	2

(0.4%)
	84

(15.8%)
	345

(64.8%)
	91

(17.1%)
	10

(1.9%)

	13
	SUBJECT MASTERY(a):  Did the teacher show through the way he/she started the lesson that he/she has good mastery of what he/she wants the pupils to learn?
	2

(0.4%)
	34

(6.4%)
	340

(63.9%)
	141

(26.5%)
	15

(2.8%)

	14
	SUBJECT MASTERY(b):  Did the teacher perceive other implications of aspects of the topic or lesson being taught?
	
	46

(8.6%)
	403

(75.8%)
	67

(12.6%)
	16

(3.0%)

	15
	SUBJECT MASTERY(c):  Did the teacher use facts not originally included in the lesson notes to make the lesson more understandable?
	1

(0.8%)
	136

(25.6%)
	313

(58.8%)
	70

(13.2%)
	9

(1.7%)

	16
	ASSIGNMENTS:  Did the review of a sample of pupils’ exercise books show that the teacher gives regular assignments? Did he/she review them?
	11

(2.1%)
	110

(20.7%)
	298

(56.0%)
	104

(19.5%)


	9

(1.7%)

	17
	TEACHER DEMEANOUR(a): Did the teacher conduct him/herself in a manner expected of a teacher?
	4

(0.8%)
	33

(6.2%)
	282

(53.0%)
	199

(37.4%)
	14

(2.6%)

	18
	TEACHER DEMEANEUR(b):  Did he/she dress simply but neatly that his/her dressing does not cause distraction either to the pupils  or to himself/herself
	3

(0.6%)
	51

(9.6%)
	243

(45.7%)
	186

(35.0%)
	49

(9.2%)


Table 1 shows that in lesson preparation 53(10.0%) of the primary school teachers scored very good, 311(58.5%) score good, 156(29.3%) scored average, while only 12(2.3%) were fair in lesson preparation. In sequencing the lesson content, 341(64.1%) were average in their performance while only 21(3.9%) scored very good. In the ability of the teachers to speak simple and correct English Language to teach the pupils, 232(43.6%) scored average while only 32(6.0%) scored very good. In using questions to test various levels of performance skills of the pupils, 344(64.7%) scored average while only 19(3.6%) scored very good. About 295(55.5%) scored average in their class control while 365(68.6%) managed their classes skillfully during the lessons observed. Subject mastery was assessed at three levels and the teachers scored 340(63.9%), 403(75.8%0 and 313(58.8%) on the average respectively while a very few - 13(2.8%), 16(3.0%) and 9(1.7%) - scored very good respectively. 

 As revealed in Table 1, the primary school teachers with PES qualification were good at lesson preparation with logically related steps and measurable objectives 311(58.5%). However, the ability of a teacher to prepare and write comprehensive lesson notes is not the same as the ability to present and deliver the lesson appropriately in the classroom. The teachers also had good mastery of what they wanted their pupils to learn 340(63.9%), they used various questions to make their pupils learn 344(64.7%) at various levels of performance of skills. The teachers displayed the ability to proceed their lessons from known to the new lesson with content appropriate to the level of the pupils but their class control and management were averagely effective. It was also found out that many of the teachers could not express themselves well using simple, correct and appropriate words in English Language.

Research Question 2: Do Primary Education Studies (PES) products improvise instructional materials for teaching subjects in Nigerian primary school curriculum?
Table 2:
	1
	INSTRUCTIONAL MATERIALS (a): Did the   teacher improvise teaching aids needful for the lesson?
	213

(40.0%)
	238

(44.7%)
	55

(10.3%)
	17

(3.2%)
	9

(1.7%)



	2
	INSTRUCTIONAL MATERIALS (b):  Were they appropriately put to use?
	324

(60.9%)
	129

(24.2%)
	54

(10.2%)
	15

(2.8%)
	10

(1.9%)


On Table 2 improvisation of instructional materials, item 1 shows that 213(40.0%) scored poor, 238(44.7%) scored fair, 55(10.3%) scored average, 17(3.2%) scored good while 9(1.7%) scored very good. Item 2 shows that about 324(60.9%) scored poor in using the produced instructional materials appropriately, 129(24.2%) scored fair, 54(10.2%) scored average, 15(2.8%) scored good while only 10(1.9%) scored very good. Table 2 has also revealed that not all the primary school teachers improvised instructional materials for the lessons observed. This is obvious as very many of them did not use instructional materials for the lessons observed. Only a few of the teachers used printed materials such as textbooks and real objects as instructional materials.

Recommendations and Conclusion

The implications of the findings for teaching at the primary schools are many. Eso (1998) sees teacher’s effectiveness in all areas as he displays some skills necessary for classroom control and pupils’ discipline. In other words, no matter how diligent a teacher is in lesson preparation if he/she is weak at the lesson delivery he/she is not an effective teacher in the area of teaching/learning process. Yara (2008) also sees an effective teacher as someone who is competent in his ability, his resourcefulness, his creativity, someone that is efficient in the use of appropriate language, methodology and available instructional materials to bring out the best academic achievement from his/her learners. This means that a competent and effective teacher should possess all the qualities required of him/her to make learning interesting and permanent to his/her pupils at all cost. The inability of the teachers to effectively carry out teaching and learning process could have an implication on the performance of their pupils, especially when they sit for external examinations. It is generally believed that teachers are a key to realizing the high standards in schools because they are the most important school related factor affecting pupils’ achievement (Rice, 2003). This is why the teacher’s quality really matters, not only at the primary school as found out in this study but also at all levels of education. Moreover, Adeyanju (1993) says that improvisation of instructional materials encourages creativity, team work and cooperation. He further stressed that if teachers improvise instructional materials continually for their lessons, substantial savings in foreign exchange reserve will be realized for overall national development. It is generally believed that what learners see they don’t forget easily. Hence, to make learning permanent there is need for teachers to improvise and use the appropriate instructional materials. This will keep the learners actively involved in all their various lessons. 

Therefore, in order to enhance the effectiveness of the PES products who are now teaching in different schools in Nigeria, regular and compulsory in-service training should be organized for them on lesson preparation and delivery, as well as improvisation and use of instructional materials. There should be thorough supervision of teachers in Nigerian Primary Schools on the use of instructional materials. Primary school teachers should also be motivated regularly, their salaries and other benefits should be paid as at when due. 
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