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Abstract
Education is fundamental to poverty reduction and it equips individuals to contribute immensely to the socio-economic development of the society. However, studies have revealed a wide gap in gender enrolment in primary education in Sub-Saharan Africa, Nigeria and Cameroon inclusive caused by gender issues and socio-cultural beliefs among other practices, as well as deeper forces that extend beyond the boundaries of educational systems. This study therefore investigated the trends in girl-child participation in primary education in Nigeria and Cameroon and the causes of disparity. The study adopted descriptive survey design using the ex-post facto method. Two research questions and two hypotheses were raised in the study.  The instruments used for this study were the Parent’s Questionnaire on Girl-Child Participation in Primary Education (PQGPPE) and Questionnaire for Street Girls of Primary School Age (QSGPSA). Data collected were analysed using chi-square, T-test and descriptive statistics. There is high perception of parents in Nigeria and Cameroon (Nigeria; Weighted Average = 2.79, Cameroon; weighted Average= 2.94). There is no significant difference in the responses of street girls and parents on factors militating against girl-child education. Hence, hypotheses 2a and 2b are accepted. T-test comparison of Girl-Child Enrolment shows that the girls’ enrolment in Cameroon is higher ([image: image1.wmf]x

 = 45.6) than that of Nigeria ([image: image2.wmf]x

 = 40.7) at (t = 12.33; df =30; p <.05). Girl-child participation in primary education in both countries is not encouraging and socio-cultural and economic factors are predominant causes hindering their accessibility. Therefore, cultural practices like early marriage, preference for boy-child education, among others should be discouraged by governments of both countries.   

Key words: Socio- cultural practices, Accessibility, Girl-child education, Primary       education.

Introduction

In most societies of the world, most especially African countries, gender gap, particularly in access to education, has been persistent. The prevalent scenario is the existence of a larger percentage of disadvantaged females, despite the economic and social benefits of female education which include: reduced infant and maternal mortality and enhanced family health and welfare (Wulf; 1996, Abisoye; 2001, Obajemu; 2004, Jekayinfa; 2006, Tetchiada; 2006, Olaleye; 2008 and Osokoya, 2008).

Girls and women education is an important tool for the promotion of social and economic development of a country. According to UNESCO (1995, 2005), Women represent over half of the world’s out-of-school population, and over 130 million children have no access to basic education. The report further states that 145 million children aged six to eleven in developing countries lack educational opportunities. In Nigeria, based on the estimate of UNESCO, 7.3 million children do not go to school, out of which 62% were girls; and also in Cameroon, over 2 million children are not in school; of these, about 70.9% were girls. Moreover, a cross-cultural study has revealed that there is a wide gap in gender enrolment in South and East Asia and Sub-Saharan Africa (International Encyclopedia of Education, 2007). 

Furthermore, education empowers every individual, including girls and women, to have basic knowledge of their individual and political rights as citizens of a nation and the world at large. Consequently, these benefits have brought about the basis for the equal accessibility of girls and boys in education. An analysis of a cross-cultural study has revealed that women’s educational outcomes has increased tremendously since the last decade and that there has been a wide gap in gender enrolments in Sub-Saharan African schools (UNESCO/UNICEF, 2003).

 The recognition of the global phenomenon of the right of the child (boy or girl) to education which has been acknowledged as a fundamental human right brought about the educational initiatives by various governments, international organisations, non-governmental organisations (NGOs) and researchers on the issue of closing the gap of educational disparity between males and females in Africa.

It was against this background that international conferences were organised in order to address the issue of female accessibility to education. Some of the conferences included the 1975 Mexico World Conference on the Status of Women; 1985 United Nations (UN) Nairobi Forward-looking Strategies for the Advancement of Women; 1990 World Conference on Education for All; the 1995 World Summit on Social Development and the Beijing Conference of 2000.

The fifth goal of the summit which was the main thrust of this research was on the rights of the child to educational development through the elimination of gender disparities in primary education by the year 2005 and to achieve gender equality in education by 2015, with a view to focusing on and ensuring girls’ full and equal access to primary education. The conference declared that education for all is necessary for human development, but the process has to be determined by each nation according to her environmental needs.

This is the reason why the government of Nigeria reiterated commitments in the universalisation of education through the policy objectives derived from Nigeria’s national objectives of building: 

· A free and democratic society;

· A just and egalitarian society;

· A united, strong and self-reliant nation;

· A great and dynamic economy;

· A land of bright and full opportunities for all its citizens (Federal Republic of Nigeria, (FRN), 2004).

The Nigerian Philosophy of Education emphasised the education for self-reliance, technology empowerment and employment which will be achieved through the provision of equal educational opportunities 

Also, in Cameroon, the government emphasise commitments in the universalisation of education through the new policy objectives of the democratisation of education with special emphasis on:

· Universal free and compulsory basic education for all;

· Equal opportunity and access to education for all;

· Education of disadvantaged groups and disabled children;

· Eradicating the problems of drop-outs from the school system 

     (Republic of Cameroon (ROC), 2003).

The last two decades have witnessed a significant interest of international organisations (UNESCO/UNICEF) in the implementation of programmes and projects on the issues of equality of educational opportunities for boys and girls in Africa (Nigeria and Cameroon inclusive).The projects include UNICEF African Girl’s Education Initiative (AGEI) targeted to improve enrolment rate in African countries and the Girls’ Education Project (GEP).  Also, there was the launching of the Convention on the Elimination of All forms of Discriminations Against Women (CEDAW) (UNESCO 2003, 2007 and UNICEF, 2005).

A myriad of problems associated with female education have been identified and stated above. This study was, therefore, embarked upon against the backdrop of the socio-economic, political and cultural importance of girl’s education in improving the home, the society and the world in general.

Statement of the Problem

Education is the bedrock of development in every nation of the world, and it is very useful in ensuring quality of life for every individual and a better world for the people. The goal of Education for All (EFA) cannot be achieved if a section of the society is neglected. Consequently, education should, therefore, be a basic human right that every individual should have access to (UNESCO 2004).

However, gender issues and socio-cultural beliefs and practices, among other factors, have inhibited access to primary education. Wide disparity have persisted in educational standards and learning achievements (FRN 2004). In a spirited move to bridge this gap, African governments, over the past thirty years, have made tremendous efforts to increase access to education, but greater challenges lie ahead if the goal of EFA would be achieved.

Girls’ limited access to education has affected development in Africa, Nigeria an Cameroon inclusive. As agents of social, political and economic development of a nation, it is imperative that efforts should be made to enhance girls’ participation in primary education. It is a lingering issue of great concern to researchers and the government. However, studies revealed a wide gap in gender enrolment in primary education in Sub-Saharan Africa, including Nigeria and Cameroon. Some economic, social and cultural factors are perceived as likely hindrances to girl-child participation in primary education. Girls’ access to education nationally and internationally has thus become a contemporary issue.

Research Questions

Based on the stated problem, this study has provided answers to the following questions:

1. What are the trends in girls’ enrolment in primary schools in selected parts of North Eastern Nigeria and Northern Cameroon between 1990–2005?

2.
What are the factors militating against girl-child participation in primary education in the selected parts of Northeastern Nigeria and Northern Cameroon as perceived by:

(a) Street Girls

(b) Parents

Hypotheses

The following null hypotheses were tested at 0.05 alpha levels.

HO1.
There is no significant difference in the enrolment of girl-child in primary     schools in Nigeria and Cameroon.

HO2.
There is no significant difference in the responses of the following group of individuals in Nigeria and Cameroon on factors affecting education of girl-child:

(a)
Street Girls

(b)
Parents

Scope of the Study
The study covered Adamawa, Borno and Taraba States of North Eastern Nigeria and Adamaoua, Far North and North provinces of Northern Cameroon. It also investigated the trend on female pupils’ enrolment in selected Primary schools in the study areas from 1990 to 2005.

It is noteworthy that parts of North Eastern Nigeria and Northern Cameroon were selected because they share a lot of affinities. They are in the same geological belt and are contiguously located. Historically, after the First World War, Cameroon was divided between France and Britain. The British Cameroon was further divided into two: the British Southern and Northern Cameroon. The British Northern Cameroon was under the administration of Northern Nigeria, which later integrated into Northern Nigeria after the plebiscite, and presently it is divided into Adamawa, Borno and Taraba States, which is the area of study in Nigeria. Hence, both regions, under study, have cultural and social affinities. Also, linguistically, the people of both regions speak Hausa and Fulfulde languages as their common means of communication. Religiously, the people of both areas of study are predominantly Muslims. Besides, both regions have benefitted from the universal primary education and, of recent, the introduction of universal basic education programmes initiated by the various governments of the two countries. However, the two countries, since independence, have been administered by their different governments. Over the years, policy formulations and implementations have varied in the two countries as regards education and social development. Efforts at stemming gender disparity have also been at different phases and perhaps achieved different results. It, therefore, becomes necessary to examine the girl-child participation in primary education in selected parts of North Eastern Nigeria and Northern Cameroon.

Research Design
Descriptive survey research design was adopted for the study.

Sample and Sampling Technique
The multi-stage sampling procedure was used to select the sample of this study. In Nigeria, there are three states in the area under survey with three senatorial districts in each state. These strata were recognised in the study and, therefore, a proportionate sampling technique was used to select Local Government Areas (LGAs) in each senatorial district based on the number of LGAs. A total of 15 LGAs were randomly selected from Nigeria. From each LGA sampled, one private and one public primary school were randomly selected.  Next, 15 parents were selected from urban and rural areas through random sampling. Three markets were randomly selected (one in each state), and 20 street girls were randomly selected from each market. 

In Cameroon, all the divisions were selected from the three provinces of Adamaoua, Far North and North. This summed up to 15 divisions sampled in Cameroon for the study.  Two primary schools (one private and one public) were randomly selected in each division. A total of 30 primary schools were sampled in Cameroon. Also, 15 parents were selected from urban and rural areas through random sampling.  Then, one big market was randomly selected in each province in Cameroon and 20 street girls were randomly selected in each market place. 

In all, a total of 1,020 sample size was used for the study, comprising 900 parents, 120 street girls. 

Instrumentation

Three research instruments were used for data collection:

1.
Parent’s Questionnaire on Girl-Child Participation in Primary Education (SQGPPE); 

2.    Questionnaire for Street Girls of Primary School Age (QSGPSA).

The Spreadsheet for Enrolment of Primary School Pupils

The girls’ enrolment figures from 1990 to 2005 were collected and collated from the school attendance register using the spread sheet.

Parent’s Questionnaire on Girl-Child Participation in Primary Education (SQGPPE)

SQGPPE contained four sections, A, B, C and D. Section A contained eight items which were designed to seek information on demographic data. Section B contains 15 items (numbered 1-15), which were designed to elicit information on the factors affecting participation of girl-child in primary education. Section C contained 5 items (numbered16-20) which elicited information on the level of sensitisation of International Organizations (UNICEF and UNESCO) on the importance of girl-child education. Section D was an open-ended column for suggestions. These response options were weighed on a 4-point Likert-scale. A Cronbach Alpha test was used to analyse the responses and a reliability coefficient of 0.91 was obtained. 

Questionnaire for Street Girls of Primary School Age (QSGPSA)

This consists of seventeen 17 items. Items 1-7 were designed to elicit information on the demographic data of the street girls. The instrument was administered to 20 street girls and analysed using Cronbach alpha method. This gave a reliability Coefficient of 0.78.

Data Analysis

Data collected were analysed using descriptive statistics, which include frequency counts, percentages, means, standard deviations and graphs, as well as inferential statistics of t-test and chi-square. 

Research Question One:

What are the trends of girls’ enrolment in primary schools in selected parts of Northeastern Nigeria and Northern Cameroon from 1990–2005?

Table 1: Primary School Enrolment in Adamawa, Borno and Taraba States of Northeastern Nigeria.

	Year
	Boys
	Boys  %
	Increase in boys%
	Girls
	Girls %
	Increase in girls %
	Total

	1990
	19393
	53.8
	      .0
	16633
	46.2
	   .0
	36026

	1991
	19180
	54.0
	  -1.1
	16356
	46.0
	-1.7
	35536

	1992
	19590
	55.9
	   2.1
	16121
	45.1
	-1.4
	35711

	1993
	19110
	55.0
	  -2.5
	15642
	45.0
	-3.0
	34752

	1994
	19479
	55.1
	   1.9
	15856
	44.9
	 1.4
	35335

	1995
	19359
	53.9
	   -.6
	16537
	46.1
	 4.3
	35896

	1996
	19617
	54.9
	   1.3
	16131
	45.1
	-2.5
	35748

	1997
	20055
	54.4
	   2.2
	16801
	45.6
	 4.2
	36856

	1998
	20671
	54.5
	   3.1
	17281
	45.5
	 2.9
	37952

	1999
	20473
	53.4
	  -1.0
	17842
	46.6
	 3.2
	38315

	2000
	21830
	54.4
	   6.6
	18314
	45.6
	 2.6
	40144

	2001
	22847
	53.4
	   4.7
	19912
	46.6
	 8.7
	42759

	2002
	23204
	53.7
	   1.6
	20027
	46.3
	   .6
	43231

	2003
	28000
	57.6
	 20.7
	23773
	45.6
	15.2
	52135

	2004
	28362
	54.4
	   1.3
	20629
	42.4
	 3.0
	48629

	2005
	28484
	53.6
	     .4
	24662
	46.4
	  3.7
	53146
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= 54.5%
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= 45.6%
	
	


Source: Universal Basic Education, Adamawa, Borno and Taraba States of Nigeria

Table 2:
Primary School Enrolment in Adamaoua, North and Far north Provinces of Cameroon
	Year
	Boys
	Boys %
	Increase in boys %
	Girls
	Girls %
	Increase in girls %
	Total

	1990
	  9071
	62.3
	    .0
	5485
	37.7
	  .0
	14556

	1991
	  8278
	50.5
	 -8.7
	5642
	40.5
	2.9
	13920

	1992
	  8529
	59.7
	  3.0
	5748
	40.3
	1.9
	14277

	1993
	  8733
	59.2
	  2.4
	6010
	40.8
	4.0
	14743

	1994
	  9485
	60.4
	  8.6
	6206
	39.6
	3.3
	15691

	1995
	  9556
	59.3
	    .7
	6560
	40.7
	5.7
	16116

	1996
	  9680
	59.3
	  1.3
	6630
	40.7
	1.2
	16318

	1997
	  9981
	58.9
	  3.1
	6961
	41.1
	4.9
	16942

	1998
	10183
	58.9
	  2.0
	7096
	41.1
	2.0
	17279

	1999
	11652
	61.1
	14.4
	7424
	38.9
	4.6
	19076

	2000
	11016
	58.4
	 -5.5
	7836
	41.6
	5.6
	18852

	2001
	11340
	58.4
	  2.9
	8067
	41.6
	3.0
	19407

	2002
	11511
	58.6
	  1.5
	8130
	41.4
	  .8
	19641

	2003
	12009
	58.7
	  4.3
	8439
	41.3
	3.8
	20448

	2004
	11982
	57.6
	   -.2
	8824
	42.4
	4.6
	20806

	2005
	12360
	57.9
	  3.2
	8978
	42.1
	1.8
	21338
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= 58.7 %
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= 40.7%
	
	


Source:
Ministry of Basic Education in Adamaoua, North and Far North provinces of Cameroon

As shown in Tables 1 and 2, Nigerian female pupils’ percentage enrolment was not stable, but fluctuated. It increased in 1990 from 46.0% to 47.0% in 1991, then it dropped in 1992 to 45.1%. The enrolment further dropped in 1993 and 1994 to 45.0% and 44.9% respectively. It increased in 1995 to 46.1%. Girls’ percentage enrolment dropped again in 1996 to 45.1%. It increased in 1997 to 45.6%. In 1998, it dropped to 45.5%. In 1999, it increased to 46.6%. In the year, 2000, it reduced to 45.6%. In 2001, the girls’ percentage enrolment increased to 46.6% and reduced in 2002 to 46.3%. In 2003, it reduced to 45.6%. In 2004, it reduced drastically to 42.4% and increased in 2005 to 46.4%. For the same period, Cameroon had a more stable curve with steady increments across the years. In 1990, the girls’ percentage enrolment was 37.7%. In 1991, there was increase in girls’ percentage enrolment to 40.5%, but it decreased in 1992 to 40.3%, and increased in 1993 to 40.8%. In 1994, there was a drop to 39.6%, while it increased to 40.7% in 1995 and remained so for 1996. In 1997 and 1998, there was a drop to 41.1%, and in 1999, it dropped further to 38.9%. In the year 2000 and 2001, it increased to 41.6% and dropped in 2002 to 41.4% and 41.3% in 2003. In 2004 and 2005, the girls’ percentage enrolment increased to 42.4% and 42.1% respectively.
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Figure 1: Girls’ Total Enrolment Trends in Nigeria and Cameroon (1990-2005)

From figure 1, the curve for Nigeria’s female pupils’ enrolment figure was not stable but fluctuated. It dropped across the years 1991, 1992 and 1993; it increased in 1994, 1995 and dropped again in 1996; it increased in 1997, 1998, 1999, 2000, 2001, 2002, 2003, 2004 and 2005. For the same period, Cameroon had a more stable curve with steady increments across the years 1990 through 2005 without any drop in enrolment figure. However, Nigeria made a great leap in 2003 and another shot in 2005. Hence, the curve for Cameroon represents a stable, steady, consistent and sustainable growth in enrolment figure for girls over the years as against that of Nigeria. It is noteworthy that the fact that the curve for Nigeria indicated higher total enrolment is only due to the fact that the total population of Nigeria is higher than that of Cameroon. The true comparison of the two countries’ enrolment is presented in figure 2 using percentage enrolment of girls.
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Figure 2: Girls’ Percentage Enrolment in Nigeria and Cameroon (1990-2005). 

Figure 2 further provides a visual impression (graph) of the percentage of girls’ enrolment in Nigeria (42.4% - 46.6%) and Cameroon (37.7% - 42.4%). Furthermore, Nigerian girls’ percentage enrolment trend revealed that there was a reduction in 1991

(-1.7%), 1992 (-1.4%), 1993 (-3.0%) and 1996 (-2.5%). However, there was a leap in 2003 by 15.2%. In contrast, Cameroon had no drop in girls’ percentage enrolment from 1990 to 2005. Also in 1995 and 2000, there was a leap of 5.7% and 5.6% respectively. This could be due to effective gender mainstreaming in educational policies and programmes in Cameroon. 

Table 3:
Responses of Street Girls on Factors Militating against Girl-Child Participation in Primary Education in Nigeria and Cameroon

N= 60

	S/N
	                  ITEM   
	Country   
	Frequency                      (%)

Yes
	Frequency    (%)

No

	1.
	Early marriage prevents female pupils from going to school.
	Nigeria        
	40     (66.7)
	20   (33.3)

	
	
	Cameroon      
	38     (63.3)
	22   (36.7)

	2.
	My parents prefer sending boys to school and girls to hawking.
	Nigeria        
	57     (95.0)
	 3    (5.0)




	
	
	Cameroon      
	54     (90.0)
	 6    (10.0)

	3.
	My parents do not have enough money to spend on my education.
	Nigeria        
	37     (61.7)
	23    (38.3)



	
	
	Cameroon      
	31     (51.7)
	29    (48.3)

	4.
	Much of females’ time is spent on house work, which does not allow them to go to school.
	Nigeria       
	40     (66.7)
	20    (33.3)



	
	
	Cameroon     
	35     (58.3)
	25     (41.7)

	5.
	I will prefer to marry to going to school.
	Nigeria       
	8       (13.3)
	52     (86.7)

	
	
	Cameroon     
	6       (10.0)
	54     (90.0)

	6.
	My parents said that western education teaches the females unacceptable western behaviours, such as uncontrollable sexual acts that could lead to pregnancy.
	Nigeria       
	31     (51.7)
	29     (48.3)



	
	
	Cameroon     
	32     (53.3)
	28     (46.7)

	7.
	Religious practice, such as female seclusion, does not allow female education.
	Nigeria       
	50     (83.3)    
	10     (16.7)



	
	
	Cameroon     
	46     (76.7)
	14     (23.3)

	8.
	Far distance of school from home discourages parents from sending their female children to school.
	Nigeria      
	55     (91.7)
	 5      (8.3)

	
	
	Cameroon    
	50     (83.3)
	10     (16.7)

	9.
	The fear of sexual harassment of female pupils by male teachers and/or boys at school.
	Nigeria      
	55     (91.7)
	 5      (8.3)

	
	
	Cameroon    
	45     (75.0)
	15    (25.0)

	10.
	Once I am educated, I will secure modern employment (job) that will give me high pay.
	Nigeria      
	40     (66.7)
	20    (33.3)



	
	
	Cameroon    
	38     (63.3)
	22    (36.7)


Values in parentheses represent percentages

As shown in Table 3, the first factor is early marriage, which is a cultural practice common to both countries. The majority of street girls in Nigeria, 40(66.7%), agreed that early marriage hinders girls from participating in education, and also Cameroon street girls, 38(63.3%), agreed, while 20 (33.3%) and 22 (36.7%) street girls in Nigeria and Cameroon disagreed respectively. Based on this, early marriage was seen by street girls as impeding the effective participation of girls’ education in both countries.

The second factor is parents’ preference for boys’ education, while girls were sent to hawk. To this, most street girls agreed in Nigeria, 57 (95.0%), and in Cameroon, 54 (90.0%), while 3 (5.0%) and 6 (10.0%) street girls in Nigeria and Cameroon disagreed. On the economic factor, majority, 37 (61.7%), and 31 (51.7%), street girls in Nigeria and Cameroon agreed that their parents did not have enough money to spend in female education, while 23 (38.3%) and 29 (48.3%) street girls in Nigeria and Cameroon disagreed respectively.

Majority of street girls were of the opinion that much of female’s time is spent on house work, which hinders them from adequate participation in primary education. This fact is the same for Nigeria, 40 (66.7%), and Cameroon, 35 (58.3%), as against 20 (33.3%) and 25 (41.7%) street girls in Nigeria and Cameroon.

On the statement on preference of marriage to schooling, in Nigeria, only 8 (13.3%) agreed and also in Cameroon, only 6 (10.0%) agreed. This means that majority of the street girls in Nigeria, 52 (86.7%), and Cameroon, 54 (90.0%) were not aware of the importance of education and would prefer marriage to schooling in both countries.

The next factor is that western education teaches unacceptable western behaviours, such as uncontrolled sexual acts which could lead to pregnancy. To this, 31 (51.7%) of street girls agreed in Nigeria, while 32 (53.3%) agreed in Cameroon, and 29 (48.3%) and 28 (46.7%) disagreed in Nigeria and Cameroon respectively.

 On religion, majority of street girls agreed that female seclusion deters accessibility of female education in Nigeria; 50 (83.3%) and Cameroon, 46 (76.7%) while 10 (16.7%) and 14 (23.3%) in Nigeria and Cameroon disagreed.

The next factor is the far distance of school from home which discourages parents from sending their female children to school. To this, street girls in Nigeria, 55 (91.7%), agreed and also 50 (83.3%) agreed in Cameroon, while 5 (8.3%) and 10 (16.7%) in Nigeria and Cameroon disagreed. The next factor, which is sexual harassment of female pupils by male teachers, and/or boys at school, 55 (91.7%) of Nigeria street girls agreed with the statement, while 45 (75.0%) street girls in Cameroon also agreed and 5 (8.3%) and 15 (25.0%) respondents in Nigeria and Cameroon disagreed. Majority of the street girls, 40 (66.7%), in Nigeria  and 38 (63.3%) street girls in Cameroon agreed to the statement that an educated person will have the opportunity of securing modern employment (job) that will give high pay, while 20 (33.3%) and 22 (36.7%) in Nigeria and Cameroon disagreed. This shows that street girls in Nigeria and Cameroon recognise the importance of education to securing good employment and high pay.

Table 4:
Responses of Parents on Factors Militating against Girl-Child Participation in Primary Education in Nigeria and Cameroon
N= 450

	S/N
	Part1: Socio-cultural and economic Factors          
	Country
	  SA

   4
	  A

  3
	   D

   2
	 SD

  1
	   [image: image9.wmf]x


	STD

DEV

	1
	Cultural practices, like circumcision, do not encourage the educational participation of girl-child.
	Nigeria

    
	  114

(25.3)
	 240

(53.3)
	  72 (16.0)
	 24 (5.3)
	2.99


	0.79



	
	
	Cameroon 


	  204

(45.3)
	 186

(41.3)
	  48 (10.7)


	 12 (2.7)
	3.29
	.076

	2
	Parental preference for boys’ education to girls’ education.
	Nigeria


	 120

(26.7)
	 234

(52.0)
	   60 (13.3)
	  36 (8.0)
	2.97


	0.84



	
	
	Cameroon
	 168

(37.3)
	 204

(45.3)
	  54 (12.0)
	  24 (5.3)
	3.15
	0.8      3

	3
	Early marriage hinders girls’ participation

in primary education.
	Nigeria


	 168

(37.3)
	 180

(40.0)
	  84 (18.7)
	  18 (140)
	3.11


	0.84



	
	
	Cameroon
	246

(54.7)
	 162

(36.0)
	  36 (8.0)
	   6

(1.3)
	3.44


	0.70

	4
	Western education will have a negative influence on the dignity and morality of girls.
	Nigeria


	 102

(22.7)
	114

(25.3)
	 168 (37.3)
	66 (14.7)
	2.56


	0.99



	
	
	Cameroon
	  66

(14.7)
	114

(25.3)
	 114 (25.3)
	 156 (34.7)
	2.20
	1.07

	5
	My religion does not encourage female education.
	Nigeria


	  72

(16.0)
	96

(21.3)
	 168 (37.3)
	114 (25.3)
	2.28


	1.02



	
	
	Cameroon
	  48

(10.7)
	  114

(25.3)
	 174 (38.7)
	 114 (25.3)
	2.21
	0.94

	6
	Female seclusion after marriage hinders female education.
	Nigeria


	  72

(16.0)
	  156

(34.7)
	  150 (33.3)
	  72 (16.0)
	2.51


	0.94



	
	
	Cameroon
	  78

(17.3)
	  120

(26.7)
	  144 (32.0)
	108     (24)
	2.37
	1.03

	7
	Girl-child should not be looking after younger siblings.

	Nigeria


	  96

(21.3)
	  132

(29.3)
	  174 (38.7)
	  48 (10.7)
	2.61


	0.93



	
	
	Cameroon
	  54

(12.0)
	  132

(29.3)
	  114 (25.3)
	 150 (33.3)
	2.20
	1.03

	8
	Girl-child should be solely responsible for domestic chores, like fetching water and firewood, farming, cooking, and the like.
	Nigeria


	  78

(17.3)
	  240

(53.3)
	 114 (25.3)
	  18 (4.0)
	2.84


	0.75



	
	
	Cameroon
	  174

(38.7)
	  150

(33.3)
	  90 (20.0)
	  56 (8.0)
	3.03
	0.95

	9
	Distance of school from home will expose the girl-child to danger.
	Nigeria


	  102

(22.7)
	  246

(54.7)
	  78 (17.3)
	  24 (5.3)
	2.95


	0.78



	
	
	Cameroon
	  150

(33.3)
	  216

(48.0)
	  78 (17.3)
	  6

(1.3)
	3.13
	0.74

	10
	The high level of educational attainment of parents positively affects girl-child’s accessibility to primary education.
	Nigeria


	   60

(13.3)
	150

(33.3)
	 156 (34.7)
	  84 (18.7)
	2.41


	0.94



	
	
	Cameroon
	 108

(24.0)
	  192

(42.7)
	  132 (29.3)
	  18 

(4.0)
	2.87
	0.82

	11
	Sexual involvement of male teachers and boys with female pupils discourages parents from sending their daughters to school.        
	Nigeria
	   60

(13.3)
	  78

(17.3)
	  210 (46.7)
	 102 (22.7)
	2.21
	0.94



	
	
	Cameroon
	   84

(18.7)
	 156

(34.7)
	 156 (34.7)
	  54 (12.0)
	2.60
	0.93

	12
	Most parents cannot cope with the high cost of books and supplies for their daughters, e.g. uniforms, levies, etc.
	Nigeria
	 120

(26.7)
	  210

(46.7)
	   72 (16.0)
	  48 (10.7)
	2.89
	0.92



	
	
	Cameroon
	  246

(54.7)
	  132

(29.3)
	   60 (13.3)
	  12 (2.7)
	3.36
	0.81

	13
	Parents’ income does not permit girl-child to stay in school.
	Nigeria
	  180

(40.0)
	  240

(53.3)
	   30

 (6.7)
	    -
	3.33
	0.59



	
	
	Cameroon
	  258

(57.3)
	  150

(33.3)
	   36

 (8.0)
	    6

(1.3)
	3.47
	0.70

	14
	Female children are needed to supplement family income by hawking wares.
	Nigeria


	   96

(21.3)
	  240

(53.3)
	 108 (24.0)
	   6

(1.3)
	2.95


	0.71



	
	
	Cameroon
	  198

(44.0)
	  216

(48.0)
	  24 

(5.3)
	12 (2.7)
	3.33


	0.70

	15
	There are financial gains in the education of female children.
	Nigeria


	  162

 (360)
	  252

 (560)
	  36

 (8.0)
	  -
	3.28
	0.72

	
	
	Cameroon
	  228

(50.7)
	  192

(42.7)
	   12

 (2.7)
	  18 (4.0)
	3.40
	0.73

	
	Weighted Average
	Nigeria

Cameroon
	 2.79

2.94

	
	Grand Weighted Average
	
	2.87


Table 4 provides information on 15 factors, which are generally identified in literature as sources of inadequate access to primary education for the girl-child, especially in developing countries. The 900 respondents in both Nigeria and Cameroon vary in the degree to which each applied or did not.

The first factor, which states that the cultural practices like circumcision do not encourage the educational participation of girl-child, shows that majority, 354 (78.6%) and 390 (86.6%) respondents, in Nigeria and Cameroon agreed to the statement. This contrasts with only 96 (21.3%) and 60 (13.4%) respondents in Nigeria and Cameroon who disagreed.  Based on the cultural practices like girl circumcision, girls in both countries had limited access to primary education.

The second factor is parental preference for boys’ educations to girls’ education; 354 respondents, representing 78.7% in Nigeria, agreed that the factor deters access to educational enrolment in the primary schools for girls. In Cameroon, 372 (82.6%) respondents also agreed. This level of agreement reveals that parents were aware of the disadvantages of not sending their daughters to school. This contrasts with 96 (21.3%) respondents in Nigeria and 78 (17.4%) who disagreed. Based on this, some parents still believe that girls were not valuable and, hence, should be relegated to the home for domestic chores, while boys were preferred to get western education. This is a fall-out of the cultural belief that boys are the heads of the family, while girls would be married off to another home.

Early marriage is also a cultural practice common to both areas. The total respondents who agreed that the factor is an important impediment to primary education were 348 (77.4%) respondents in Nigeria and 408 (90.7%) in Cameroon, while those who disagreed were 102 (22.6%) respondents in Nigeria and only 42 (9.3%) in Cameroon.

The next factor is whether girl-child participation in primary education could be affected by the apprehension and fear that engagement in western education can lead to loss of feminine honour and dignity. It is a wrong attitude to think that schools are too permissive and do encourage pre-marital intercourse that may result in unwanted pregnancy. To this, 216 (48.0%) and 180 (40.0%) respondents in Nigeria and Cameroon agreed respectively, while 234 (52%) and 270 (60.0%) respondents in Nigeria and Cameroon disagreed respectively.

On the issue of religion, 168 (37.3%) respondents in Nigeria and 162 (36.0%) in Cameroon agreed that religion did not encourage female education, while 282 (62.6%) respondents in Nigeria and 288 (64.0%) in Cameroon disagreed with the statement. It could be observed that parents attribute the problem of inadequate access of girl-child participation to primary education to other factors rather than religious factor.

The next factor is that female seclusion after marriage hinders female education. On this, 228 (50.7%) and 198 (44.0%) respondents in Nigeria and Cameroon agreed, while 222 (49.3%) and 222 (56.0%) disagreed in Nigeria and Cameroon respectively. This could indicate the awareness of parents in Nigeria and Cameroon on the effect of seclusion after marriage known as ‘Purdah’ which relegates women to the background.

On the issue of girls not being responsible for looking after younger siblings, 228 (50.7%) respondents in Nigeria and 186 (41.4%) respondents in Cameroon agreed to the statement, while 222 (49.3%) and 164 (58.6%) respondents disagreed in Nigeria and Cameroon respectively.

 
 Among the parents interviewed, 318 (70.6%) respondents in Nigeria and 324 (72.0%) in Cameroon agreed that girls should be responsible for domestic chores such as fetching of water and firewood, cooking and farming, while 132 (29.3%) respondents in Nigeria and 146 (28.0%) in Cameroon disagreed, because the act of involving girls in domestic chores prevented them from attending primary school. The study revealed that poor families, most especially in the rural areas, agreed that girls should be responsible for the domestic chores like fetching water and firewood, house cleaning, working on the farm, and the like.  This study agrees with Stromquist (1995) who revealed that domestic chores reduce the chances of girls’ enrolment in schools.

On the statement that distance of school from home will expose girl-child to danger, 348 (77.4%) respondents in Nigeria and 366 (81.3%) in Cameroon agreed to the statement, while only 102 (22.6%) respondents in Nigeria and 84 (18.6%) in Cameroon disagreed. 

On the statement that the level of education of parents positively affects girl-child accessibility to primary education, 210 (46.6%) and 300 (66.7%) respondents in Nigeria and Cameroon agreed, while 240 (53.4%) and 150 (33.3%) respondents in Nigeria and Cameroon disagreed respectively.

The next statement that sexual involvement of male teachers and boys with female pupils discourages parents from sending their daughters to primary school. To this, 138 (30.6%) and 240 (53.5%) parents in Nigeria and Cameroon agreed, while 312 (69.4%) and 210 (46.7%) in Nigeria and Cameroon disagreed respectively.

On economic factor, most respondents 330 (73.4%) in Nigeria and 378 (84.0%) in Cameroon agreed, that the cost of textbooks were high; several levies were being paid, and various supplies for girls like cost of making uniforms were high. Therefore, the cost of educating a girl was high. However, only 120 (26.7%) respondents in Nigeria and 72 (16.0%) respondents in Cameroon did not believe that most parents cannot meet up the high cost of educating a girl-child. The study clearly showed that most respondents were of the view that the cost of educating a girl-child was high. It is, therefore, imperative for parents with many children, but with limited resources, to prefer the training of a boy to a girl in the primary school.On the statement that parents’ income does not permit the education of girls, 420 (93.3%) parents in Nigeria and 408 (90.6%) in Cameroon agreed that low income of parents was not enough to cater for the educational needs of all their children. Parents, therefore, have to engage their female children in hawking wares to supplement the family’s income. However, 30 (6.7%) parents in Nigeria and 42 (9.3%) in Cameroon disagreed.

In Nigeria, 336 (74.6%) respondents and 414 (92.0%) in Cameroon agreed that female children were needed to supplement family income by hawking wares. However, 114 (25.3%) and 36 (8.0%) respondents in Nigeria and Cameroon disagreed respectively  with the statement.

In Nigeria, 414 (92.0%) respondents and 420 (93.4%) respondents in Cameroon agreed that there were financial gains in the education of female children which was disagreed to by 36 (8.0%) respondents in Nigeria and 30 (6.7%) respondents in Cameroon.

Generally, while for Nigeria, a weighted average of 2.79 was obtained, it was 2.94 for Cameroon. Also, a grand weighted average of 2.87 was obtained. These were high values which implied that all the factors were very important towards making the girl-child education realisable in both countries. 

HO1: There is no significant difference in the enrolment of girl-child in Primary Schools in Nigeria and Cameroon

To test this hypothesis, t-test statistical tool was used, and the result of the analysis is presented in the table below:

Table 5: T-test Comparison of Girl-Child Enrolment in Primary Schools in Nigeria and Cameroon

	Girls Enrolment
	No of yrs
	    [image: image10.wmf]x


	Std. Dev

   SD
	Std. Error
	    t
	   df
	  sig
	Remark

	Nigeria
	  16
	40.7
	   1.19
	.29
	12.33
	   30
	.000*
	Sig.

	Cameroon
	  16
	45.6
	   1.02
	.25
	
	
	
	


* Significance at P<0.05

Table 5 shows that the girls’ enrolment in Cameroon is higher ([image: image11.wmf]x

 = 45.6) than that of Nigeria ([image: image12.wmf]x

 = 40.7) at (t = 12.33; df =30; p <.05). This shows that the difference in the girl-child enrolment in Nigeria and Cameroon was significant. Hence, hypothesis 1 is rejected. In other words, the social, economic and cultural factors militating against girl-child participation in primary schools in Nigeria and Cameroon as indicated by the enrolment of female pupils in Nigeria was significantly different from that of Cameroon, while the mean score of Nigeria is ([image: image13.wmf]x

 = 40.7, t = 12.33; df =30; p <.05) and Cameroon is ([image: image14.wmf]x

 = 45.6, t = 12.33; df =30; p <.05).

HO2:
There is no significant difference between the responses of the following group of individuals in Nigeria and Cameroon on factors affecting education of girl-child:

(a) Female pupils

(b) Street girls

(c) Parents

To test this hypothesis, chi-square statistical tool was used, and the result of the analysis is presented in the table below:

Table 6: Chi-square Table of Difference in the Responses of Street Girls in Nigeria and Cameroon on factors affecting education of girl-child

	     Item           Country
	X2 Value
	     Df
	      Sign
	   Remark

	    Item 1        Nig vs Cam
	    8.12
	      1
	    0.00*
	      Sig.

	    Item 2        Nig vs Cam
	    1.52
	      1
	      .20
	      Not Sig.

	    Item 3        Nig vs Cam
	    3.30
	      1
	      .07
	      Not Sig.

	    Item 4        Nig vs Cam
	    2.10
	      1
	      .15
	      Not Sig.

	    Item 5        Nig vs Cam
	    1.69
	      1
	      .19
	      Not Sig.

	   Item 6        Nig vs Cam
	  14.00
	      1
	      .00*
	      Sig.

	   Item 7         Nig vs Cam
	    8.12
	      1
	      .00*
	      Sig.

	   Item 8         Nig vs Cam
	    2.11
	      1
	      .15
	      Not Sig.

	   Item 9         Nig vs Cam
	    1.68
	      1
	      .19
	      Not Sig.

	   Item 10       Nig vs Cam
	  19.25
	      1
	      .00*
	      Sig.


* Significant at P< 0.05

Table 6 revealed that the number of insignificant results was more than those that are significant. Therefore, one can conclude that, generally, there was no significant difference in the responses of street girls on factors militating against girl-child education. Hence, hypothesis 2a is accepted.

Table 7: Chi-square Table of Difference in the Responses of Parents in Nigeria and Cameroon on factors affecting education of girl-child

	     Item           Country
	X2 Value
	     Df
	     Sign
	      Remark

	    Item 1  Nig vs Cam
	    1.54
	      3
	    0.67
	       Not Sig.

	    Item 2  Nig vs Cam
	    2.00
	      3
	    0.57
	       Not Sig.

	    Item 3  Nig vs Cam
	    3.67
	      2
	    0.16
	       Not Sig.

	    Item 4  Nig vs Cam
	    1.14
	      3
	    0.77
	       Not Sig.

	    Item 5  Nig vs Cam
	    0.48
	      3
	    0.92
	       Not Sig.

	   Item 6  Nig v s Cam
	  12.67
	      3
	    0.01*
	       Sig.

	   Item 7   Nig vs Cam
	    3.00
	      3
	    0.39
	       Not Sig.

	   Item 8   Nig vs Cam
	    3.14
	      3
	    0.37
	       Not Sig.

	   Item 9   Nig vs Cam
	    3.14
	      2
	    0.21
	       Not Sig.

	   Item 10 Nig vs Cam
	    4.20
	      3
	    0.24
	       Not Sig.

	   Item 11 Nig vs Cam
	    1.01
	      3
	    0.80
	       Not Sig.

	   Item 12 Nig vs Cam
	    5.14
	      3
	    0.16
	       Not Sig.

	   Item 13 Nig vs Cam
	    2.25
	      3
	    0.52
	       Not Sig.

	   Item 14 Nig vs Cam
	    0.31
	      2
	    0.86
	       Not Sig.

	   Item 15 Nig vs Cam
	    0.28
	      1
	    0.60
	       Not Sig.


· Significant at P< 0.05

Table 7 above shows that the number of insignificant results was more than those that are significant. Therefore, one can conclude that, generally, there was no significant difference in the responses of parents on factors militating against girl-child education. Hence, hypothesis 2b is accepted.

Conclusion

The study found that gender disparity in enrolment at the primary school level in North Eastern Nigeria and Northern Cameroon was in favour of boys. Low female participation in education persists due to cultural practices, girls’ involvement in domestic chores at a very early age, early marriages, sexual harassment, among others.

Recommendations

In order to enhance effective girls’ participation in primary education in the two countries, the following measures are recommended:

· The out-of-school girls and parents should be sensitised through effective information network programmes by the use of jingles on Television and Radio in the local and English languages, most especially in the market and public places. In addition, seminars and workshops should be held, preferably in the local languages, for out-of-school girls and their parents. This will create adequate enlightenment and awareness necessary for the eradication of cultural practices and socio-economic beliefs that have detrimental effect on the girl-child’s accessibility to primary education.

· Thorough implementation of UBE in Nigeria and UPE in Cameroon.

· The educational policy on girl’s education stated in the National Policy on Education in both countries should be properly implemented by prohibiting harmful socio-cultural practices, while erring parents and practitioners should be prosecuted.

· The federal governments of Nigeria and Cameroon should establish monitoring and evaluation teams to ensure adequate compliance with a sustained development of professionals.

· More women should be encouraged to participate in public life in Nigeria and    Cameroon as a way of motivating girl-child’s enrolment in primary education.

· Appropriate motivation should be given to girls, parents and communities that resist the socio-cultural and economic factors that hinder girls’ accessibility to primary education, in order to encourage other communities to jettison these harmful practices.

· The big sister programme in Cameroon, where the older pupils mentor   the younger ones and encourage them to attend and stay in school, should be adopted by Nigerian government.

· Schools should be built close to the homes as distant schools discourage parents from sending their children, especially girls, to school.

· Parents should be educated on the benefits of female education and the emotional attachment of female to her natal home. In other words, girls are naturally prone to take care of their parents during old age and, therefore, should be sent to school.

· Parents should also endeavor to inculcate in their daughters sound moral values with a view to discouraging illicit dealings which could prevent them from going to school to compete favourably with their male counterparts.
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